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Grade-Specific Rubric for Argumentative Writing: Grades 11-12 
 4  3  2  1  0  

Development 
of Ideas 
W.11-12.1 
W.11-12.4 
W.11-12.8 
WHST.11-12.1 
WHST.11-12.4 
WHST.11-12.8 

• Valid reasoning and the most relevant 
evidence fairly develop the claim(s) and 
counterclaim(s).  

• Strengths and limitations for claims and 
counterclaims are supplied in a manner 
that anticipates the audience’s 
knowledge level, concerns, values, and 
possible biases.  

• When additional research is required, 
information is drawn from multiple 
authoritative print and digital sources, 
integrated into the text selectively in a 
way that maintains the flow of ideas and 
avoids overreliance on any one source; 
information is cited correctly following a 
standard format.  

• The argument is appropriate to task, 
purpose, and audience.  

• Valid reasoning and relevant evidence 
generally support the claim(s) and 
counterclaim(s) in a way that is mostly 
fair.  

• Strengths and limitations for claims and 
counterclaims are generally supplied in a 
manner that suggests some awareness 
of the audience’s knowledge level. 

• When additional research is required, 
information is drawn from relevant print 
and digital sources, integrated into the 
text in a way that mostly maintains the 
flow of ideas and generally avoids 
overreliance on any one source; 
information is generally cited correctly 
following a standard format. 

• The argument is mostly appropriate to 
task, purpose, and audience.  

• Reasoning and evidence partially 
support the claim(s) and 
counterclaims(s) in a way that may be 
unfair at times.  

• Strengths and limitations for claims or 
counterclaims are occasionally supplied 
in a way that suggests minimal 
awareness of the audience’s knowledge 
level, concerns, values, and possible 
biases.  

• When additional research is required, 
information is drawn from mostly 
relevant sources and integrated into the 
text in a way that at times maintains the 
flow of ideas; much of the information 
may be drawn from one source; 
information is at times cited incorrectly.  

• The argument reflects some 
misunderstanding of the task, purpose, 
and audience. 

• Reasoning and evidence insufficiently or 
unfairly support the claim(s).  

• Strengths and limitations for claims or 
counterclaims are supplied in a way that 
suggests insufficient awareness of the 
audience’s knowledge level, concerns, 
values, and possible biases.  

• When additional research is required, 
sources are insufficient, irrelevant, 
and/or lacking in credibility; information 
may be entirely drawn from one source; 
information is frequently quoted or 
paraphrased incorrectly, and/or cited 
inaccurately. 

• The argument reflects little 
understanding of the task, purpose, and 
audience.  

• The claim is unclear or fully 
unsupported. 

• Strengths and limitations for claims or 
counterclaims are supplied in a way that 
suggests no awareness of the audience’s 
knowledge level, concerns, values, and 
possible biases.  

• Sources were required but not 
consulted; information from sources is 
missing.  

• The argument reflects no understanding 
of the task, purpose, and audience.  

Organization  
W.11-12.1 
W.11-12.4 
WHST.11-12.1 
WHST.11-12.4   

• The opening engages the reader, clearly 
introduces precise, knowledgeable 
claim(s), and distinguishes the claim (s) 
from alternate or opposing claims.  

• The organization logically sequences 
claim(s), counterclaims, reasons, and 
evidence.  

• A variety of words, phrases, and clauses, 
as well as varied syntax, link the major 
sections of the text, create cohesion, 
and clarify the logical relationship 
between reasons and evidence, and 
between claim(s) and counterclaims. 

• The conclusion clearly follows from and 
strengthens the argument.  

• The opening introduces the claim(s) and 
distinguishes the claim (s) from alternate 
or opposing claim.  

• The organization sequences claim(s), 
counterclaims, reasons, and evidence. 

• Words, phrases, and clauses, as well as 
varied syntax, occasionally link sections 
of text and clarify the relationship 
between reasons and evidence, claim(s) 
and counterclaims. 

• The conclusion follows from and 
supports the argument. 

• The opening introduces a claim in a way 
that is somewhat unclear or incomplete. 

• The organization occasionally makes the 
relationship among claims, 
counterclaims, reasons, or evidence 
somewhat unclear.  

• Words, phrases, and clauses occasionally 
suggest the relationships between 
claim(s), counterclaims, reasons, and 
evidence. 

• The conclusion is somewhat unrelated 
to the argument. 

• The opening introduces a claim in a way 
that is unclear or incomplete. 

• The organization frequently makes the 
relationship among claims, 
counterclaims, reasons, or evidence 
unclear.  

• Words, phrases, and clauses 
infrequently suggest the relationships 
between claim(s), counterclaims, 
reasons, and evidence. 

• The conclusion is not clearly related to 
the argument. 

• The opening is missing.  

• Supporting reasons and evidence are 
lacking.  

• Words, phrases, and clauses meant to 
clarify the relationships between ideas 
are incorrectly used or missing.   

• The conclusion is missing. 

Word Choice 
and Style 
W.11-12.1 
W.11-12.4 
WHST.11-12.1 
WHST.11-12.4 
L.11-12.3 
L.11-12.6 
CCRA.L.3 
CCRA.L.6 

• Language is precise; domain-specific and 
academic vocabulary are used 
appropriately for the audience and 
purpose.  

• The style is engaging and (if 
appropriate) consistently formal; the 
tone is objective when appropriate 
for the conventions of the discipline.  

• Syntax is varied for effect. 

• Language is often precise; domain-
specific and academic vocabulary are 
used in a way that is mostly appropriate 
for the audience and purpose. 

• The style is consistent and (if 
appropriate) generally formal; the 
tone is generally objective when 
appropriate for the conventions of 
the discipline. 

• Syntax is generally varied for effect. 

• Language often lacks precision; domain-
specific and academic vocabulary may 
be used incorrectly or in a way that is 
inappropriate for the audience and 
purpose. 

• The style and tone are occasionally 
inconsistent or inappropriate for the 
conventions of the discipline. 

• Syntax is occasionally varied for effect.  

• Language generally lacks precision; 
domain-specific words or academic 
vocabulary are often used incorrectly.  

• The style and tone are frequently 
inconsistent or inappropriate for the 
conventions of the discipline. 

• Syntax is rarely varied for effect. 

• Language lacks precision; domain-
specific words and academic vocabulary 
are missing.  

• The style and tone are inconsistent or 
inappropriate for the conventions of 
the discipline. 

• Syntax is not varied for effect. 

Mechanics  
L.11-12.1 & 2 
CCRA.L.1 & 2 

• Few minor errors in grammar, usage, 
capitalization, punctuation, and spelling 
may be present, but the meaning is 
clear.  

• Errors in grammar, usage, capitalization, 
punctuation, and spelling occasionally 
make the meaning less clear.    

• Errors in grammar, usage, capitalization, 
punctuation, and spelling often make 
the meaning less clear.  

• Frequent errors in grammar, usage, 
capitalization, punctuation, and spelling 
make the meaning hard to understand. 

• Frequent and varied errors in grammar, 
usage, capitalization, punctuation, and 
spelling make the meaning hard to 
understand. 

 



Grade-Specific Rubric for Informative/Explanatory Writing: Grades 11-12 
 4  3  2  1  0  

Development 
of Ideas 
W.11-12.2 
W.11-12.4 
W.11-12.8 
WHST.11-12.2 
WHST.11-12.4 
WHST.11-12.8 

• The most significant and relevant 
facts, extended definitions, concrete 
details, quotations, or other 
information and examples that are 
appropriate to the audience’s 
knowledge thoroughly develop the 
topic.  

• When additional research is required, 
information is drawn from multiple 
authoritative print and digital sources, 
integrated into the text selectively in 
a way that maintains the flow of ideas 
and avoids overreliance on any one 
source; information is cited correctly 
following a standard format.  

• Formatting, graphics, and multimedia 
meaningfully enhance the reader’s 
comprehension. 

• The response is appropriate for the 
task, purpose, and audience.  

• Relevant facts, extended definitions, 
concrete details, quotations, or other 
information and examples that are 
generally appropriate to the 
audience’s knowledge develop the 
topic.  

• When additional research is required, 
information is drawn from relevant 
print and digital sources, integrated 
into the text in a way that mostly 
maintains the flow of ideas and 
generally avoids overreliance on any 
one source; information is generally 
cited correctly following a standard 
format. 

• Formatting, graphics, and multimedia 
somewhat support the reader’s 
comprehension. 

• The response is mostly appropriate 
for the task, purpose, and audience. 

• Facts, definitions, details, quotations, 
or other information and examples 
partially develop the topic. 

• When additional research is required, 
information is drawn from mostly 
relevant sources and integrated into 
the text in a way that at times 
maintains the flow of ideas; much of 
the information may be drawn from 
one source; information is at times 
cited incorrectly.  

• Formatting, graphics, and multimedia 
rarely support the reader’s 
comprehension. 

• The response is somewhat 
appropriate for the task, purpose, or 
audience. 

• Facts, definitions, details, or 
quotations insufficiently develop the 
topic.  

• When additional research is required, 
sources are insufficient, irrelevant, 
and/or lacking in credibility; 
information may be entirely drawn 
from one source; information is 
frequently quoted or paraphrased 
incorrectly, and/or cited inaccurately. 

• Formatting, graphics, and multimedia 
hinder the reader’s comprehension. 

• The response is generally 
inappropriate for the task, purpose, 
or audience. 

• The topic is unclear or fully 
undeveloped.  

• Sources were required but not 
consulted; information form sources 
is missing. 

• Graphics and/or multimedia were 
required for the assignment but not 
included.  

• The response is fully inappropriate for 
the task, purpose, or audience. 

Organization  
W.11-12.2 
W.11-12.4   
WHST.11-12.2 
WHST.11-12.4 

• The opening clearly introduces the 
topic.  

• Complex ideas, concepts, and 
information are organized so that 
each new element builds on that 
which precedes it to create a unified 
whole.  

• Appropriate and varied transitions 
and syntax link the major sections of 
the text, create cohesion, and clarify 
the relationship among complex 
ideas and concepts. 

• The conclusion clearly follows from 
and strengthens the information 
presented.  

• The opening introduces the topic.  

• Complex ideas, concepts, and 
information are generally organized 
so that new elements build on those 
that preceded them to create a 
generally unified whole.  

• Transitions and syntax link the major 
sections of the text, create cohesion, 
and clarify the relationship among 
complex ideas and concepts. 

• The conclusion follows from and 
supports the information presented. 

• The opening introduces a topic in a 
way that is unclear or incomplete. 

• Ideas, concepts, and information are 
at times organized so that new 
elements build on those that 
preceded them.  

• Transitions and syntax occasionally 
link the major sections of the text, 
create cohesion, or clarify the 
relationship among complex ideas 
and concepts. 

• The conclusion is not clearly related 
to the information presented. 

• The opening is missing, or does not 
introduce a topic.  

• Ideas, concepts, and information are 
rarely organized so that new 
elements build on those that 
preceded them.  

• Transitions are generally missing, 
repetitive, or awkward.   

• The conclusion is unrelated to 
information or explanation 
presented. 

• The opening is missing.  

• Ideas, concepts, and information are 
not organized so that new elements 
build on those that preceded them.  

• Transitions are missing. 

• The conclusion is missing.  

Word Choice 
and Style 
W.11-12.2 
W.11-12.4 
WHST.11-12.2 
WHST.11-12.4 
L.11-12.3 
L.11-12.6 
CCRA.L.3 
CCRA.L.6 

• Precise language, domain-specific 
vocabulary, and techniques such as 
metaphor, simile, and analogy are 
used to effectively manage the 
complexity of the topic. 

• The style is engaging and (if 
appropriate) consistently formal; the 
tone is objective when appropriate 
for the conventions of the discipline.  

• Syntax is varied for effect. 

• Precise language, domain-specific 
vocabulary, and techniques such as 
metaphor, simile, and analogy are 
frequently used to manage the 
complexity of the topic. 

• The style is consistent, and (if 
appropriate) generally formal; the 
tone is generally objective when 
appropriate for the conventions of 
the discipline. 

• Syntax is generally varied for effect. 

• Language, domain-specific 
vocabulary, and techniques such as 
metaphor, simile, and analogy are at 
times used to manage the complexity 
of the topic. 

• The style and tone are occasionally 
inconsistent or inappropriate for the 
conventions of the discipline. 

• Syntax is occasionally varied for 
effect. 

• Language, domain-specific 
vocabulary, and techniques such as 
metaphor, simile, and analogy are 
rarely used to manage the complexity 
of the topic. 

• The style and tone are frequently 
inconsistent or inappropriate for the 
conventions of the discipline. 

• Syntax is rarely varied for effect. 

• Language lacks precision, and 
domain-specific words and academic 
vocabulary are missing.  

• The style and tone are inconsistent or 
inappropriate for the conventions of 
the discipline. 

• Syntax is not varied for effect. 

Mechanics  
L.11-12.1 & 2 
CCRA.L.1 & 2 

• Few minor errors in grammar, usage, 
capitalization, punctuation, and 
spelling may be present, but the 
meaning is clear.  

• Errors in grammar, usage, 
capitalization, punctuation, and 
spelling occasionally make the 
meaning less clear.    

• Errors in grammar, usage, 
capitalization, punctuation, and 
spelling often make the meaning less 
clear.  

• Frequent errors in grammar, usage, 
capitalization, punctuation, and 
spelling make the meaning hard to 
understand. 

• Frequent and varied errors in 
grammar, usage, capitalization, 
punctuation, and spelling make the 
meaning hard to understand. 

Note: Level 4 indicates that the response meets the standard, as defined by the listed Writing and Language-focused College and Career Ready Standards for Literacy (CCRSL). July 10, 2017 


